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First-year Composition Program at the University of Georgia

Prof. Christy Desmet, Director
Dr. Deborah Church Miller, Associate Director
Dr. Erin Presley, Assistant Director
Beth Beggs, UGA Writing Center Director
Dr. Ron Balthazor, Lead <emma> Developer
Jane Barroso, Administrative Assistant
http://www.engtish.uga.edu/fyc

Between 1998, when the University of Georgia moved to the semester system, and
2011, the First-year Composition Program (FYC) has undergone a comprehensive curricular
revision and become well-known nationally for its innovative development of electronic writing
pedagogy, use of electronic portfolios, teacher training, and assessment practices.

Curriculum Development and FYC Program Rubric

The move to semesters allowed the FYC program to review and update all of its courses
and policies. In 2002-2003, program administrators and an ad hoc committee of teachers
rewrote the program goals or learning outcomes to reflect national disciplinary standards, as
outlined by the Council of Writing Program Administrators (http://wpacouncil.org/).

With program goals newly clarified and documented in the First-year Campositian Guide
issued to all students and instructors, we reviewed our grading practices. An ad hoc committee
of administrators, Instructors, and Teaching Assistants met during Spring 2004 to construct a
unique, program-wide Grading Rubric that combines the best of analytic trait scoring with the
best of holistic grading practices and allows teachers to adapt the standard Rubric to their
individual pedagogy. {See Exhibit 1 from the Evidence of Excellence section of this document.}
We revised the sections in the First-year Composition Guide on “How Teachers Grade” and
“What Grades Mean” to help students and teachers use the rubric to “speak a common
language.” Because the rubric is designed not only to justify grades but also to help students
understand their strengths and weaknesses, it is crucial to improving student writing through
revision,

In subsequent years, the FYC Program has concentrated on reviewing and revising the
general curricula for its three courses (ENGL 1101, 1102, and 1102M—multicultural). In Spring
2009, an ad hoc committee reviewed the texts for all courses and made new selections.
Another volunteer committee met without pay during the summer of 2009 to construct sample
syllabi keyed to the new texts, which are posted on the FYC website.

Over the past decade the FYC Program has actively developed courses with innovative
pedagogy and joined campus-wide learning initiatives. As Director, Christy Desmet was a
founding member of the committee that created the UGA Learning Communities and continues
to serve on the Advisory Board. In each Learning Community (LC), students take a large lecture
class appropriate to the community’s theme, an FYC ciass also designed to fit the theme and
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complement other courses in the LC, and a First-year seminar run by a senior faculty member.
Teachers in FYC also use Reacting to the Past pedagogy, design special topics classes on subjects
ranging from anime to the works of J. R. R. Tolkien and Charles Darwin, and create multi-modal
writing projects such as the development of a video-biography for the capstone portfolio.

<emma> and Writing Pedagogy

Since 2001, the development of <emma> (Electronic Markup and Management
Application) by teachers in the FYC Program and Department of English has changed completely
the teaching of writing in the program. <emma> is an eiectronic writing environment that
supports all stages of the writing process, from research and drafting, through peer and
instructor review, to revision and finally, the publication of capstone electronic portfolios. The
application has been developed, reviewed through teacher surveys and usability studies, and
refined to fit student and program needs.

The most important feature of <emma> is the way it supports process writing and
instructor/peer feedback. Students submit multiple drafts through the <emma> portal and
readers use <emma>'s Peer Review functions to comment on those drafts. {See an example in
Exhibit 3c from the Evidence of Excellence section of this document.) Students revise and then
re-upload their essays for final grading. Besides simplifying document submission and
exchange, review, and revision, <emma> helps students literally see the features of their prose
and so gain insight into their writing processes. The web interface displays longer comments as
marginalia, but also allows students and teachers to mark economically key issues, ranging from
critical thinking to grammatical errors; the web interface links these markings to the The St.
Martin’s Handbook, illustrating the comment by a mouse-over, but also allowing writers to
“click through” to a fuller description of the issue in the electronic handbook. Custom-made
templates allow teachers to shape the application to their students’ needs. (For an example of
how such a template works, see the <emma> Template for the Program Grading Rubric in
Exhibit 2 from the Evidence of Excellence section of this document.)

The FYC Program provides extensive technical and pedagogical support to all teachers
and students through the <emma> Lab and computer classrooms. Computer-support Teaching
Assistants help students with technical issues and with their essays and portfolios; they also
provide in-class <emma> orientations and workshops for teachers who wish them and help to
develop new pedagogical uses for <emma> in the writing classroom. <emma> is used at other
schools and colleges, including Millsaps College, the University of Mississippi, Virginia Military
Institute, Georgia Tech, and UT Dallas, among others. The largest pilot is at Indiana University,
which currently runs 20-30 <emma> sections of FYC each semester.

Electronic Portfolios

Perhaps the most important curricular change for the UGA First-year Composition
Program has been the move to electronic portfolios for summative assessment of student work.
FYC portfolios satisfy the major requirements for writing assessment listed by the “CCCC
Committee on Assessment Position Statement,” which recommends that students in
composition courses:
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s should demonstrate their accomplishment and development through more than one
sample that is revised at least once;

® be assessed on materials drawn directiy from the course curriculum;

s clearly understand the methods and purposes of the assessment;

s and have their writing evaluated by more than one reader,
FYC portfolios accomplish all of these goals. Students have an opportunity to revise their work
multiple times for “publication” in the portfolio. Assessment is based directly on work done for
the course; students not only present their revised essays, but also create exhibits
demonstrating for readers their composing/revision and peer review processes. Thus, the
portfolio highlights both best practices and best products of individual students. (See a
description of the portfolic in Exhibit 3a from the Evidence of Excellence section in this
document.) Teachers introduce the electronic portfolio early on in the class, so that students
can take charge of their learning for the semester. The portfolios are also assessed by two
readers, the teacher of record and another teacher.

Another advantage is that electronic portfolic assessment encourages reflection, or a
meta-cognitive awareness about the processes of writing, which helps to demystify the
supposedly “subjective” process of assessing writing quality. Another is the medium itself, since
web “publication,” like peer review, gives students an audience beyond the teacher and offers
opportunities for multi-media work. (Two samples from award-winning portfolios are included
in Exhibit 3b-c from the Evidence of Excellence section of this document.)

Teacher Training

The FYC Program has an extensive training program and ongoing support for its
composition instructors. Prior to entering the classroom, new teachers apprentice with an
experienced instructor, where they observe, learn to grade papers, write lesson plans, and do
some classroom teaching. Each year, the FYC Program conducts a week-long orientation for al
new teachers and instructors. New teachers also take a three-hour practicum with the Director
in their first semester of classroom teaching; entering T.A.'s with previous teaching experience
attend the first hour.

In the Composition Pedagogy Practicum, T.A.'s work together to construct lesson plans,
in-class exercises, and assignments; they experiment with new technologies and reflect
regularly on their practice. Experienced teachers volunteer their time to make presentations on
selected topics. The students’” work is shared through the Practicum’s <emma> class, and by the
end of the semester, they have constructed their first teaching portfolio. The Practicum is
extremely important to the FYC Program’s ethos, for it establishes a supportive community of
peers who have direct access to the FYC administration. Many hands lighten the workload;
sharing resources encourages cooperation and collaboration; and the intellectual and affective
support the Practicum offers help to make teaching composition a positive experience for all
concerned.



Program Assessment and Research

The substantial and ever-expanding database of <emma>» documents makes possible
large-scale program assessment. As part of the prestigious Inter/National Coalition of Electronic
Portfolio Research, the FYC Program has engaged in two major assessment projects. The first
studies the efficacy of revision in student essays; the second assesses key learning outcomes in
the capstone electronic portfolios. Both of these initiatives are discussed fully in Exhibit 4a-b
from the Evidence of Excellence section of this document.

Placement Initiative

In 2009-2010, the FYC Program began its most recent effort, to replace an indirect
placement measure {a multiple-choice test) with a more authentic, direct assessment of
student writing under “real-world” conditions. Modeled on the IMOAT Project at MIT, the
placement initiative asks students to write their placement essays not in crowded lecture halls
during orientation, but at home over a series of days. The placement essays involve readings
and are modeled on the kinds of assignments used in English 1101; trained raters evaluate the
essays holistically in an online medium. So far, we have built the application for submission and
rating and piloted the placement project with a small number of classes over one academic
year.

Re-visioning the Writing Center

The end of the Regents’ Exam for UGA has meant that beginning in 2010-2011, we have
been able to rethink completely the mission of the UGA Writing Center. We have expanded
from the Park Hall hub to outposts in the Science Library and Miller Learning Center; we have
restructured services and created a new tutor-training manual; we have conducted online
tutoring pilots with the UGA at the Gwinnett and Griffin campuses. We have also developed
FYC workshops for creating portfolios: one two-day session held in a residence hall was
attended by 120 students. With the advent of the new First-year Cdyssey Program for the
university’s QEP (Quality Enhancement Program), we are planning further writing-across-
curriculum initiatives.
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First-year Composition at UGA Fact Sheet

The FYC Program at UGA:
s Serves between 4,500 and 5,500 students per year {5,404 in FY2011});
e |scomprosed of around 80 to 50 Teaching Assistants, Faculty, Lecturers, and Instructors;
s Schedules and runs 240-275 sections of FYC per academic year {255 in FY2011).

The FYC Program offers the following special services to FYC students:
s Comprehensive directed self-placement;
e  Special FYC sections tailored to the needs of ESOL students;
e Sections of English 1102 that satisfy the Franklin College multicultural requirement;
¢ Innovative Learning Communities and Special Topics classes;
o A select number of online courses reflecting best practices in online education;
e Supplementary tutoring and classroom workshops through the UGA Writing Center.

The FYC Program offers the following services, through the Writing Center, to the UGA
community as a whole:
e Tutoring and specially designed workshops for students and classes at all levels across
campus;
¢ Online tutoring pilot program for the UGA at Gwinnett and Griffin campuses;
e Special programs in the Writing Center such as ESOL conversation groups.

The FYC Program assures program consistency and teacher quality through:

e aprogram curriculum that promotes common goals and practices, but also fosters
individual innovation;

e acomprehensive teacher-preparation program and ongoing pedagogical support;

* regular, collaborative review of texts, course syllabi, and writing pedagogy;

® systematic program assessment and research;

e support and mentorship for Teaching Assistants who participate in university-wide
Teaching Programs.

The FYC Program promotes best-practices in computers and writing technology through
<emma> {Electronic Markup and Management Application), a writing environment that
supports:

e [nvention and revision:;

e Peer and instructor review;

e Electronic portfolio publication for individual and program assessment.



Evidence of Success in the FYC Program

Student Retention

Between 1998 and 2011, the University of Georgia FYC Program has included as part of
its regular program assessment a complete tracking of students who fail or drop their FYC
courses and the reasons for those failures and withdrawals. These numbers are consistently
very low; although complete statistics are reported in the FYC Annual Reports
{(http://www.english.uga.edu/newsite/fyc/annual_reports.html), the results for 2009-2010 are
representative of the program’s record as a whole:

Numbers Percentage of FYC Population
Fall 2009 WP: 103 2.90%

WF: 11 .30%

C-/D/F: 38 1.06%
Spring 2010  WP: 121 5.45%

WF: 12 54%

C-/D/F: 34 1.53%

There are very few failures and few unproductive credit hours in FYC, suggesting a generally
strong system of placement and a successful pedagogy; we feel that success and retention are
particularly important for courses in Area A {Essential Skills) of the USG Core Curriculum,

Student Success

The FYC Program offers each year several student awards for excellent essays (Donald E.
Barnett Awards} and portfolios {Michael G. Moran Awards); winners receive a monetary award
and are published on the Program website and in the First-year Composition Guide, where they
serve as inspirational models for incoming students. Two examples of innovative ENGL 1101
portfolios are included in Exhibit 3 from the Evidence of Excellence section of this document;
they show student work that is “Distinctive” —meeting the highest standards for critical
thinking and writerly craft while offering thoughtful variations on the genres of academic
discourse and taking full advantage of the electronic medium. Furthermore, Bonnie Sillay’s
(2001-2002) Barnett essay, “Life is Not a Paragraph,” was reprinted in The St. Martin’s
Handbook as an example of an excellent FYC essay analyzing literature, gaining national
recognition for both the student and program.



Teacher Success

The FYC Program takes as its mission the training of writing teachers as well as
instruction of First-year students. For this reason, awards won by teachers in the program are
indicative of its general quality. Every year, 6-7 FYC Teaching Assistants win the Outstanding
Teaching Assistant Award, which recognizes excellence in undergraduate teaching.
Furthermore, between 1998 and 2011 a Teaching Assistant from the First-year Composition
Program has won 7 times the prestigious Excellence in Teaching Award {limited to five T.A’s
across the entire university); we have won more of these awards than any other program or
department in the university. Three Teaching Assistants have won the Kairos/Lore Award for
Excellence in Teaching at the annual Computers and Writing conference; one T.A, has won the
national Patricia Cross Future Leader Award; and numerous T.A.’s have participated in the T.A.
Mentor/Future Leader Programs at the University of Georgia.

Administrative Success

A final mission of the FYC Program is to train future facuity members and Writing
Program Administrators. The placement rate for the Program’s Assistant Directors into teaching
and administrative positions has been 100%. Status of graduating T.A.’s who have served in this
role between 1998 and 2011 are:

e Kathy Houff, Instructor, Temple University;

¢ Deborah Miller, Academic Professional and Associate Director of FYC, University of
Georgia;

e Alexis Hart, tenured Associate Professor in Rhetoric at the Virginia Military Institute;

¢ Robert Cummings, tenured Associate Professor and Director of the Center for Writing
and Rhetoric, University of Mississippi;

e Anita DeRouen, tenure-track Assistant Professor and Director of Writing at Milisaps
College;

e  Wesley Venus, tenure-track Assistant Professor at Gordon College;

e Erin Presley, tenure-track Assistant Professor at Eastern Kentucky University in 2011-
2012,



Evidence of Excellence in the University of Georgia First-year Composition
Program
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1. Program Grading Rubric: This unique rubric establishes a clear description of the
characteristics of different grade levels in FYC, giving students and teachers a shared vocabulary
for discussing writing. The rubric also scaffolds the skill sets needed to progress from one level
of achievement to another, so that students can learn how to direct their revision processes
and improve their writing. The UGA FYC Grading Rubric has been presented at nationat
conferences and adopted by other campuses {(e.g., University of Mississippi). Developed by
teachers in FYC, the Rubric provides evidence of a coflective faculty effart to improve teaching
and student learning; used by teachers program-wide, the Rubric also articulates clearly how
quality is defined, pramoted, and assessed by the program.

Student’'s Name Teacher

Paper # Special Assignment Requirements:

Conference
‘Enter g perhnent quate here 1 Teacners gar self-selec:

Writing Center



Competent/Credible/Complete
If you meet these first three slandards. you are writing competently and you will earn a grade of "C."
{70-79)

1 Unity
« Contains a cenler of gravity, a unifying and controlling purpose, a thesis or claim. which 15
maintained lhroughout the paper
s Organizes writing around a thesis or according to the organizationai requirements ol the
particular assignment (e § . summary narrative. argumenl. analysis description, et¢ )
2. Evidence/Development
« Develops appropnate. logical. and reievani supparting detall and/or evidence
» Includes more specific, concrete evidence (or detais) than opinion ar abstract general
commentary
3 Presentation and Design
+ Follows SMH guidelines for standard English grammar punctuation, usage. and documentalion
« Meets your leacher’s (or the MLA's) and the Firsl-year Composition program’s requirements for
length andfor lormat

Skillful/Persuasive
If you meet all of the compelency standards above and. in addilion. achieve coherence and exhibit
audience awareness, you are writing skillfully and you will earn a grade of "B " (80-89)

4 Coherence
« Uses words and sentences. rhythm and phrasing. variations and transilions, concreteness and
specificity to reveal and emphasize the reiationship between evidence and thesis
» Explains how. why. orin what way evidence/detall supports poinUclaim/thesisitopic/ideas
» Incorporates evidence from oulside sources smoothly. appropnalely, and responsibly
5 Audience Awareness
» Demonslrates a sense thal the wriler knows what s/he s doing and 18 addressing real people
» Reflects a respecl for values that influence ethos {e ¢ . common ground trustworthiness careful
research)

Distinctive
If you meet all of the competency standards. achieve coherence and exhibit audience awareness. and.
in addition, demonstrate a mastery of one or more features of superior wnling, you are wriling
distinctively and you will earn a grade of "A " (90-100)

6 Distinction
» Your wnting stands out because of one or more of he following charactenslics complexity.
ongnally, seamless coherence. extraordinary control, sophistication in thought. recognizable
voice. compelling purpose. imagination. insight, thoroughness. and/or depth.

Essay Grade +/- Points for special assignment requirements =| Final Grade

Ineffective
If your paper does not meet competency slandards. either because you have minor problems in all
three competence areas {1-3 above) or major problems 1n one or lwo competence areas. you will earn
a grade of "D" {60-69) or 'F" (<60} and you should schedule a conference with your leacher

2. Writing Pedagogy with <emma>: This unique electranic writing environment collects,
organizes, and displays documents to support process pedagogy and to help students reflect
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intelligently on their own and others’ writing. Developed by and for instructors in UGA’s FYC
Program, <emma> is another callective foculty effort to improve teaching and student
leorning that enables foculty to use innovative ond effective forms of pedagogy and
technology.
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Custom-made templates, such as the just-presented Commenting Template keyed to the
Program Grading Rubric, help students literally see and thus to understand their writing
processes and products. The sample comments here, which are related to Unity, are colored
red, which in the Rubric indicates a “C” level of achievement; mouse-overs give more
information and allow students to “click through” to the appropriate section of The St. Martin’s
Handbaak. Color coding helps students understand the status of their essays; markup and
mouse-overs, plus the Rubric, show them what they need to improve; marginal comments
enable direct conversations between writers and both the instructor and peer reviewers,

<emma> is the product of a 10-year collaboration between FYC teachers and software
developers. Teachers create and share with one other pedagogical aids such as the commenting
template shown above; they also share readings, assignments, and lesson plans through the
central FYC <emma> class. Experienced Instructors have on their own initiative designed an
<emma> archive of Multi-cultural Literature resources and of Multimoda! Composing resources
for the benefit of students and less experienced teachers. By putting classroom teachers in
control of program pedagogy, <emma> promotes individual and collective faculty efforts to
improve teoching and student learning by using innovative technology.

3. FYC Electronic Portfolios: A key feature of FYC pedagogy, electronic portfolios created
through <emma> are the capstone project for all FYC courses. Electronic portfolio pedagogy
focuses on both writing processes {revision and peer review) and products [revised essays),
offering students formative feedback for revision and providing opportunities for reflection and
meta-cognition {Introductory Reflective Essay). Electronic portfolios give students the
opportunity to revise and re-conceive their work throughout the semester, and by drawing on
everyday practices such as drafting, revision, and peer review, reward students for their daily
work in the course as well as for their final products. Best of all, electronic portfolios encourage
creativity and innovative use of the web interface. FYC students have produced artwork,
cartoons, audio files, and videos as part of their final portfolios, using multimedia to support
and enhance more traditional pieces of writing. Award-winning portfolios and essays are
printed in the FYC Guide and posted on the Program website (www.english.uga.edu/fyc),
illustrating how quality is defined, promoted, and assessed in the progrom and making a
strong link between good teaching and recagnition far excellence from both teachers and
students.

3a. Description of Electronic Portfolios in First-year Composition

As stated in the FYC Guide, students in First-year Composition write a minimum of three essays
and, as a capstone project, construct an electronic portfolio that contains the following items:

* Biography of the portfolio author and image;
* Introductory Reflective Essay (IRE}: This is an introductory “letter,” “memo,” or essay
that serves as a guide to readers of the portfolio and explains its exhibits;

LT



*» Two of the three essays written for the class, thoroughly revised, edited, and
polished. These pieces provide evidence of the author’s best critical thinking,
argumentative strategies, prose style, and editing skills;

+ Exhibit of the author’'s composing/revision processes: This exhibit may present a
shorter piece of writing or even a portion of a paper {e.g., the thesis statement) or
demonstrate the development of a piece of writing through several drafts;

e Exhibit of the author’s peer review process: This exhibit introduces the author’s work
in reviewing or responding to the work of other writers. As above, the exhibit may
focus on one essay or one portion of an essay, but should reflect generally on the
author’s understanding of peer review;

* One “wild card” submission. This may be any piece of “writing,” broadly construed,
that completes the portfolio’s overall portrait of the author.

3b. Charlotte Byram's Michael G. Moran Portfolio for English 1101 {2008-2009)

Pictured below are samples from two Michael G. Moran Portfolio winners for English 1101,
nominated by teachers from among all those evaluated and selected by a committee of fellow
teachers. Talented cartoonist Charlotte Byram (2008-2009) juxtaposes lively prose with witty
illustrations in her Introductory Reflective Essay. Represented here are the artistic image from
the author’s biography and an account of editing her own prose from the IRE; the cat weeps
while the dog eats her paper, illustrating Charlotte’s own reluctance to “throw” away any of
her writing, even when she knows it needs editing.
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3c. Brittany Scott's Michael G. Moran Portfolio for English 1101 {2010-2011)

Brittany Scott constructs her portfolio as an ongoing narrative about her encounters with
writing and literature over the semester; her introductory Reflective Essay is written as a diary
with multiple entries chronicling that relationship. She balances careful attention to visual
detail with a charmingly ironic authorial voice to demonstrate, rather than merely assert, that
her wark in English 1101 has met program goals.
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Brittany’'s Peer Review Exhibit uses the full capabilities of the online medium to give a vivid
narrative and pictorial record of working with her classmate “August Mayhem.” Brittany
demonstrates not only her skill in commenting on a peer’s draft, but a mature abitity to work
collaboratively with a teammate over the course of a semester. Together, these electronic
portfolios not only reward students for good work, but also serve as models for future writers,
so that the students themselves contribute to the FYC Program’s on-going and data-driven
process far reviewing and reshaping curricula and achieving academic excellence.




Brittany’s extensive account of the Peer Review process shows how the two students work
together on Draft 2 of “August™s essay. In the first section (coded red), Brittany works with the
author to figure out what she wants to discuss about her chosen magazine cover: “In her essay,
August was to explain how the image attracts readers and creates controversy regarding
stereotypes.”
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In the next stage of Draft 2, Brittany critiques August’s thesis paragraph (coded in blue}, then
makes specific wording changes {these show up in red). Finally, she gives advice for
proofreading the draft (this appears in green). Throughout, Brittany shows a strong
understanding of the writing process, working first on the level of invention {thesis}, then
organization, and finally style and proofreading.
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4. Program Assessment and Curricular Revision: <emma:> provides a rich, ongoing source of
data about student writing that permits the program to construct methods of assessment of
student learning ond achievement thot go beyond student evaluations and to use assessment
results to inform teaching practices, and curriculum development ond revision.

The FYC Program does ongoing program assessment through two large-scale initiatives. The
first is the Revision Project conducted under the auspices of the prestigious Inter/National
Coalition of Electronic Portfolio Research. The second is a direct assessment of capstone
electronic portfolios, conducted in collaboration with the UGA Office of Institutional
Effectiveness.

4a. Revision Study

Between 2005 and 2008, the FYC Program conducted an extended study of revision in FYC
essays. Using a statistically significant sample of 500 essays, trained raters evaluated blindly and
holistically “before” essays {submitted in the course of the semester for a grade) and “after”
essays (submitted as part of the portfolio}. The results of the macro-study were that on a 6-
point scale, ratings:

e Improved for more than 46% of subjects;

e Stayed the same for 28%;

¢ Declined for 26%.

The distribution of scores (a maximum of 12 points for two readers) shows that students in the
middle portion of the scale made the greatest gains.
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We then conducted a micro-study of 20 students from the original sample, focusing on
how very successful and very unsuccessful revisers worked. We found that although
contemporary composition pedagogy focuses on global revision, the most successful revisers in
our group actually made a large number of small, but important meaning-altering changes over



the course of repeated revisions. In light of this information, we altered the way we teach
revision to put less emphasis on global revision and to focus sequentially on revision issues
through a larger number of iterations; the ease of uploading each document in <emma> makes
this a simple process. Statistics gathered through <emma> show a sharp rise in the average
number of documents submitted per student between 2006 and 2009, at the very least
suggesting that students are now doing mcre drafts and revisions.

While we have been able already to use assessment results of student revision to
inform teaching practices, and curriculum development and revision, the project is still
ongoing; our next project is to study the effect of the electronic portfolio as a context on the
guality of student revision. This will allow us to coach students to revise more effectively for the
capstone portfolio.

4b. Electronic Portfolio Assessment

In 2009-2010, the FYC Program partnered with the Office of Institutional Effectiveness
to assess directly FYC electronic portfolios; we developed a rubric based on FYC Program Goals
and the USG BOR Learning Qutcomes in Generat Education for Written Communication, and the
<emma> development team created a streamlined interface for collecting the data. As a part of
grading student portfolios at the end of each semester, each teacher rates every portfolioon 6
learning outcomes according to a 4-point scale. The criteria are: writing process; revision
process; critical thinking; sense of voice; audience and genre; and conventions and
documentation.

“emmas Home . Porfloho Grading ' Grade and Assessment Form
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We have studied the data for 6 semesters now. In general, FYC students have scored
well on all six measures, averaging around 2.68-3.17 out of 4 points. From the chart below, it is
evident that students score more highly in English 1102 than in 1101 and that they score
highest in Writing Process and lowest in Conventions and Documentation. This assessment
piece allows us not only to chart general trends in improvement and to compare achievement
in learning outcomes across the program’s two-course sequence, but also to chart micro-



trends—for instance, the influence a simple change of textbook might have on learning
outcomes.
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Aggregate numbers tell only so much, however; we are now engaged in a mico-study of
individual electronic portfolios in order to understand the role the portfolio context plays in our
assessment numbers and to refine further cur portfolio pedagogy. With <emma> and electronic
portfolios as the basis of FYC pedagogy, our program engages students, teachers, and
administrators in a productive feedback loop that allows us continually to innovate, assess, and
revise the writing curriculum for First-year Composition.

S. Selected First-year Composition Publications: Members of the program have edited two
composition textbooks; these texts and peer-reviewed publications resulting from FYC
projects—including <emmaz>, electronic portfolios, online writing pedagogy, learning
communities, and a study conducted with UGA Librarians concerning student citation
behavior—offer further evidence of a collective foculty effort to improve teaching and student
fearning through research and innovotive technology.
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